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Abstract

A strict teacher qualification system is vital to ensure a steady stream flow of high-quality human
resources. In 1993, the People's Republic of China established the Teacher Law demanding that
teachers must have legal status and qualifications. It has put into effect a system of qualification
that could determine the readiness of K-12 teacher candidates to be practitioners of education.
This country's teacher qualification system has experienced changes and adaptations until it has
reached the current form in 2016's Teacher Qualification Examination, as more than a tool
merely for formality or evaluation of rote learning, but an actual assessment of pre-service
teachers' knowledge and abilities to conduct classroom teaching in authentic settings. This paper
introduces this qualification examination system, while also mentioning some important and
distinguishable aspects of teachers' situations in China, in the hope that it will shed some light
on how this Asian giant is currently conducting its education.

Keywords: teacher qualification; K-12 teachers; education in China

Permalink/DOI: http://dx.doi.org/10.21831/pep.v23i1.24065

Contact  Dani Surya 1 ee
danilee009(@ hotmail.com
© Faculty of Education, Southwest University, Chongging
No. 2 Tiansheng Road Beibei District,Chongging 400715, P.R. China

Jurnal Penelitian dan Evaluasi Pendidikan
ISSN 2685-7111 (print) ISSN 2338-6061 (online)



http://journal.uny.ac.id/index.php/jpep
http://dx.doi.org/10.21831/pep.v23i1.24065
http://fmipa.um.ac.id/index.php/2016/05/21/supriyono-koes-handayanto-dr-mpd-ma-2/

Introduction

Teacher quality plays more roles in af-
fecting student achievement than any other
school factors. Effective teachers may enable
students to overtake their peers who were
learning from less effective teachers. On the
other hand, learning with poor-quality teach-
ers has a long-lasting residual effect, which
may be problematic to compensate in later
grades even when studying under effective
teachers (Looney, 2011).

Teachers must possess the required
knowledge and skills. It is a general require-
ment that is probably the same in every part
of the wortld, albeit different specifics. As
Looney (2011) states, high-quality teachers
are intellectually and verbally able; have good
knowledge on the subjects they are teaching;
are skilled in many diverse teaching methods;
and are skilled assessors of their students.
Chinese scholars and researchers have also
stated that teachers should have the corre-
sponding vocational knowledge, as well as
the education and teaching skills concerning
teaching design, teaching implementation,
and teaching evaluation, and also able to
correctly use them in conducting teaching
practice (Cheng, 2016; Fu, 2003; Han,
Zhong, Liang, Peng, & Chen, 2017). These
skills must be continuously enhanced with
considerations towards teaching practice as-
pects such as subject management, lesson
preparation, class management, feedback re-
flection, etc. (Ministry of Education of the
People’s Republic of China, 1993).

On the other hand, teachers must be
mentally healthy. Vesely, Saklofske, and
Leschied (2013) insist that Emotional Intelli-
gence (EI) is critical in contributing to the
prevention of occupational stress and burn-
out while improving a teacher’s classroom
management, therefore, helpful in mitigating
the effect of stress. Cheng (2016) also argued
that a teacher must own a sense of profes-
sional ethics and psychological literacy which
must come from a healthy mind.

The People’s Republic of China is a
nation growing rapidly. Its economic devel-
opment is undeniable and is the subject of
many discussions and research. However, its
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development cannot be separated from how
it conducts education, which, unfortunately,
received very little attention, especially in
how it selects its primary school teachers.

Like most countries, China has adopt-
ed a nine-year compulsory education system,
including infant school education, primary
education, secondary education, and higher
education (Ministry of Education of the
People’s Republic of China, 1986, 1995).
Through this research, we hope to introduce
China’s K-12 teacher qualification system
used to meet its demand for effective teach-
ers, with a focus on the new teacher qualifi-
cation examination. It is hoped that this pa-
per may serve as a base of reference for fu-
ture research, and for the practical develop-
ment of teacher qualification as well.

Research Method

The instruments used are documen-
tary analysis, expert discussions, and inter-
views. The documentary analysis comprises
of a comprehensive literature study of Eng-
lish journals, Chinese journals, and relevant
research reports. The interviews include dis-
cussions with two experts in the field of
Chinese education — teachers of the Faculty
of Education in a well-known university in
China, as well as text-interviews with three
Chinese teachers and teachers-in-training
that have undergone the old or new teacher
qualification exam. This paper serves as a
qualitative research report where the phe-
nomenon is first generally discussed with an
expert, followed by collecting individual
stories and extensive documentary analysis.
Another discussion with an expert followed,
and finally, the result, i.e., the qualification
system, is reported chronologically in order
to create a comprehensive report on how the
teacher qualification method works in China.

Findings and Discussion

Chinese Teacher Education

At the beginning of the last century,
China has already had specialized schools to
train teachers, and teachers were treated as
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public officials, paid by the state. As China's
population grew out of control, however, the
state was unable to bear the huge cost of
education. Minimizing educational costs, the
extensive use of non-teacher graduates or
non-academically qualified teachers occurs.
After the adoption of a socialist market
system in the 1990s, educational develop-
ment was strongly influenced by market
forces and had two striking features: quanti-
tative growth and qualitative enhancement
(Li, 2010).

In 1986, the state’s teacher service
system already started to provide different
grades of professional teachers, along with
the technical titles and requirements. In
1993, the Teacher Law established a statu-
tory teacher qualification system, demanding
that teachers must have legal status and
qualifications. This system became the na-
tional implementation of a statutory career
permit system. According to this law, teach-
ers who had not received professional educa-
tion to teach must enroll in a professional
academic training institution and obtain the
certificate of accreditation. The Chinese
Ministry of Education (MoE) (2009) pub-
lished its English version of educational
laws, including Teacher Law.

The categories and proportion of cur-
riculum structure of most normal schools in
China (Chen, 2014) are: (1) Public courses,
e.g., politic, physical education, English, etc.
This category accounted for approximately
15%. (2) Pedagogy courses, e.g., theories of
education, theories of psychology, the prac-
tice of education, etc. accounted for approxi-
mately 6 to 10%. (3) Professional (or disci-
pline) courses, according to each student’s
preference. This category accounted for ap-
proximately 70%. (4) Fieldwork, or educa-
tion practice for six to eight weeks.

In 2001, the state launched a fully
implemented teacher qualification system
through a provincial qualification examina-
tion. In 2012, the Ministry of Education
gradually abolished the provincial Teacher
Qualification Examination and began to im-
plement the national Teacher Qualification
Examination system with a distinguishable
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content and procedure, from mere rote
learning to a more authentic setting of teach-
ing practices (Liu & Bai, 2016; Shi, 2017).
The newest change, however, was in 2015
when the exam was made a mandatory
requirement even for graduates of normal
schools, and in 2016 when the content and
the process were changed significantly again
to emphasize actual teaching ability in class-
rooms (Cheng, 2016; Zeng, 2010).

There is a very distinct requirement in
China for teacher qualification. After their
graduation from normal schools, teacher
candidates must apply and pass the teacher
qualification examination given by or ac-
knowledged by the state, and obtain the
accreditation in the corresponding level and
subject from the state's accreditation system
for teachers (Fu, 2003; Gao, 2005).

To apply for the qualification exami-
nation, applicants must first already have ob-
tained the necessary academic qualifications.
The following is an example from the web-
site of Chonggqing Shi Jiaoyu Kaoshi Yuan
[Chongqing Educational Examination Insti-
tute] (2017): Graduate of an infant normal
school, college graduate or higher for kinder-
garten; college graduate or higher for pri-
maty school teachers; and, bachelot's degree
ot above for junior and senior high school.

However, in fact, the demand is much
higher than this. Most of today's teachers in
China are at least 4-year graduates of normal
schools or are universities graduates, and lots
of them have master degrees. Part of this un-
written requirement was established due to
the tight competition of workforce in China.
The higher the degree, the higher the pos-
sibility of securing a good job or position.
Another thing to consider is that it is not
actually mandated for people who want to
work as a teacher to have a normal school
graduation certificate, but, the ownership of
a certificate would give him/her a better
chance in procuring a job in better schools.

The Current Condition of Chinese Teachers

In recent years, there is a significant
improvement in the status of general K-12
teachers. China’s MoE has formally written



the education law that the whole society shall
respect teachers. This regulation, however,
has no practical use, as Chinese culture en-
courages the people to base respect on tangi-
ble aspects such as position, wealth, achieve-
ments, and seniority. Instead, the improve-
ments in teachers’ condition come from the
increase in salary and other benefits.

The Teacher Law in China stated that
the average salaries of teachers should not be
lower than the average salaries of the local
civil servants. Currently, K-12 teachers’ aver-
age base salary is approximately between
36,000 to 45,000 RMB net annually (Mei,
2017). This number is a fixed amount within
the total salary. In addition to the base salary,
teachers’ total salary generally include 3 ele-
ments as follow: Allowance for length of ser-
vice, given as a part of the monthly total
salary, amount to 60 RMB per year of service
(e.g., if a teacher has taught in a school for
three years, then in the fourth year his
monthly total salary will have an additional
180 RMB); in-class hourly salary, given as a
part of the monthly total salary for hours
they teach students in classrooms; and per-
formance pay, given per semester and also
annually, can amount near to 10% of the
total salary. The tax rate for teachers does
not differ from other professions and will be
deducted from the monthly salary before
given to the teachers.

Other than the four components of
the salary mentioned above, teachers are also
entitled to other benefits. For example, the
State’s required schools to give teachers
pocket money called hongbao (lit. translated
into “red envelope”) on their birthdays with
the sum of money as much as 100 RMB as a
symbol of consideration and good intention.
There are also welfare benefits prescribed by
the State; housing supports given by some
schools, as well as the approximately three
months of leave with pay in winter and sum-
mer vacations.

From our discussion with experts, we
have found that an essential reform of teach-
ers’ welfare is the fact that now it is more
dependent on the individual schools’ policy
instead of the State’s in providing additional
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teacher benefits. There is, however, a de-
crease in teachers’ welfare for some good
schools (i.e., schools that has obtained high-
er accreditation). For example, before, good
schools may give salary up to 10,000 RMB
for K-12 teachers, not including housing
supports and other benefits, now there is no
such privilege. This decrease is balanced by
the State’s law of a higher general salary for
all teachers. An expert argued that even
though the welfare seemed to decline at
some schools, due to the broader spread of
equality among teachers’ salary, there is an
increase in overall welfare.

However, the most attractive thing
about being a teacher in China is job stability.
There is basically no teacher layoffs, pro-
vided that they perform their duties as
prescribed by the law. Among other things,
political awareness and ideological level are
crucial aspects of teacher evaluation in
China. We have confirmed through our dis-
cussion with experts that fulfilling these two
aspects would secure the position while fail-
ing would mean termination despite any
achievements or success.

We can see from the discussion above
that due to the improvement of the overall
status of teachers, improved treatment, oc-
cupational stability, basically no laid-off, and
other advantages, the attraction of being a
professional educator in China has become
more popular compared to the period before
the qualification system based on the Teach-
er Law was established.

Challenges in the Teacher Aspect of Educa-
tion

Even after the method of qualification
was established, there were still some chal-
lenges to be faced in the teacher aspect of
education. Fu (2003) listed some of these
challenges. However, following the rapid
development of China’s education system,
some of them have been currently well-
addressed. Through our discussion with ex-
perts in China’s education, we have trian-
gulated whether currently these challenges
have been addressed or not and whether they
can be a cause for concern.

China’s K-12 teacher qualification... — 79
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Fu (2003) stated that many primary
and secondary school teachers had not re-
ceived vocational training. It is not true to-
day. As the qualification exam has evolved to
be closer to an authentic assessment that ac-
tually focuses on teacher’s practical ability, it
is almost impossible to pass the exam with-
out proper vocational training. Fu says many
teachers choose to learn some easy-to-obtain
qualifications to improve academic level and
meet academic requirements. The disciplines
of what they have learned, however, is in-
consistent with the subject they are or will be
teaching. For example, Chinese literature
graduates teaching physics, Politics gradu-
ates teaching English, Math graduates teach-
ing computers. This problem still exists, es-
pecially in the rural area, but rare for higher
education institutions (there are still some in
universities, but they happen only between
sub-divisions courses, not interdisciplines).
Experts argued that it should not be a prob-
lem. In China, this issue is seen mainly in the
primary and secondary level of education.

As the current Chinese teachers are
well equipped to teach these basic subjects
or disciplines, regardless of what their ad-
vance academic specialties are, the quality of
the teaching and learning process should not
be much influenced by it. In other words, if
the teacher can master the new subjects and
teach them effectively to the students, then
he/she can still be considered an effective
teacher despite his/her original subject cre-
dentials. Besides, Fu argued that there is an
uneven number of teachers in rural areas
compared to urban areas. It also currently
still happens. However, through the discus-
sions with experts, it is found that, currently,
there is a trend that many teachers prefer to
work in the rural area instead of the big cities,
especially for older teachers. In the same
province, teacher salary is more-or-less the
same. The school location, whether it is in
the urban or rural area, does not have any
influence. The stress level and demand of the
job, however, is obviously different. This e-
qual level of salary plus a lower level of de-
mand has increased the attraction of being a
teacher in the rural area.
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The Law Aspect of Teacher Requirement

In China, the law aspect of an edu-
cator’s job is a truly vital one. Failure in obey-
ing the law shall result in a restriction to ob-
tain qualifications for teachers as well as the
forfeit of already obtained qualifications.

Written in the law, teachers must abide
by the constitution, laws and professional
ethics; raise their ideological level and polit-
ical consciousness, and carry out schools’
teaching plans, fulfill teaching contracts and
accomplish educational and teaching tasks
(Ministry of Education of the People’s Re-
public of China, 1995).

According to China’s Ministry of Edu-
cation in Teachers Law of the People’s Re-
public of China, teachers can conduct educa-
tional and teaching activities and experi-
ments, as well as engage in scientific research
and academic exchanges, join professional
academic societies and fully express their
views in academic activities. They are also
entitled to put forward opinions and sugges-
tions regarding education, teaching, manage-
ment of schools and the work of the admin-
istrative departments of education, and to
participate in the democratic management of
schools through congresses of teachers, staff
and workers, or through other forms (Minis-
try of Education of the People’s Republic of
China, 1993).

It is important to remember that the
expressions of their opinions and sugges-
tions must always be parallel to the law of
China and the view of the Chinese political
party that they align themselves to. There are
currently eight institutional minor-parties in
China, but only one major party, which is the
Communist Party of Chinese with the Pre-
sident of China as its General Secretary.
Practitioners of the field stated that a teacher
might choose not to align him/herself with
any political party, but joining a party may
give some advantages such as access to some
jobs or positions that may otherwise be un-
available. Whether they are a member of a
political party or not, however, expressing,
supporting, or teaching the opposing views
could still result in termination.



In dealing with the students, according
to the Teacher Law, teachers can guide stu-
dents in their studies and development and
evaluate their works and academic achieve-
ment. It is also emphasized in the law that
the teachers are to be paragons of virtue and
learning in terms of ideology i.e., (the State’s)
morality, culture, science, and technology, at
the same time, pay attention to their individ-
ual differences, teach students on the basis
of their aptitude and promote full develop-
ment of students. Thus, from the discussion
above, it is indicated that Chinese teachers
must be able to guide students to balance
their individualism’s crea-tivity and national-
ism at the same time, to make them grow but
keep them in line, to inspire students to be
brilliant, not for themselves, but for the good
of the country as a whole.

Teacher Qualification Examination

Mandated tests measure the compe-
tence of teacher candidates by assessing their
knowledge of best teaching practices and
their knowledge of the skills which are need-
ed for being an effective teacher (Goodman,
Arbona, & de Rameriz, 2008). Gao (2005)
stated that China’s teacher qualification sys-
tem serves to improve the quality of teach-
ers, and functions as an essential element to
facilitate teacher standardization, as well in
establishing teacher training and education.

China’s MoE indicates clearly that all
Chinese citizens within legal working age,
who abide by the constitution and laws, take
a keen interest in education, have sound
ideological and moral character, possess a
record of formal schooling as stipulated in
the Teacher’s Law and have passed the
national teachers’ qualification examinations
may obtain qualifications as teachers.

National teacher qualification exami-
nation has become the only standard for ob-
taining K-12 teacher qualification (Cheng,
20106). Since 2015, all of those who apply for
kindergarten, primary school, junior high
school, senior high school, secondary voca-
tional school teacher qualification, and sec-
ondary vocational school practice instructor
qualification, are required to take the exam-
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ination. Even students of normal schools are
no longer directly qualified as teachers after
graduation and must take the exam as well.
This requirement, however, does not influ-
ence graduates of normal schools before the
rules were applied.

The professional titles of K-12 teach-
ers engaging in compulsory education that
can obtain through the qualification exami-
nation are classified into pre-school, primary,
intermediate and senior (Zhongguo Jiaoshi
Zige Wang [China’s Teachers Qualification
Network], 2008; Zhongguo Jiaoyu Kaoshi
Wang [China Educational Examination Net-
work], 2017). Each candidate can choose the
exam classification according to the educa-
tional level where he/she is planning on
teaching. By obtaining the pre-school qualifi-
cation, teachers are qualified to teach in kin-
dergartens; primary qualification is for pri-
mary schools; intermediate qualifications,
junior high schools; and senior qualifica-
tions, senior high schools. Candidates need
to pass the exam only once to work as an
educator in the corresponding level (period-
ical evaluation or assessment process will
take over afterward). A teacher that obtains
a higher level of classification can also work
in the level lower than his/her qualification,
but not the other way around.

All Chinese citizens who abide by the
constitution and laws, whether they are nor-
mal school or non-normal school graduates,
may take the National Teacher Qualification
Examination as a condition to procure the
teaching positions. Zeng (2016) stated that
the exams take place twice a year.

Gui (2014) argued that in the past,
China's teacher qualification exam had only
focused on "rote" ability of the test. It only
examined the pedagogy and psychology as-
pect of teacher candidates without testing
their subject knowledge and teaching abil-
ities, which makes any professional person
can apply for teacher qualification. However,
now, the exam assesses applicants' practical
knowledge and analytical thinking, instead of
merely a simple memory ability. It gives the
graduates of normal schools a huge advan-
tage.

China’s K-12 teacher qualification... —  §1
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Since 2016, there is a huge change in
the way the examination is being conducted
and the content of the examination (Zeng,
2016). The current examination is divided in-
to two parts: written examination and inter-
view examination. The participants have to
grasp basic teaching knowledge and skills, as
well as the corresponding knowledge of the
discipline they want to teach (Chen, 2014,
Han et al., 2017).

To prepare for the exam, candidates
must familiarize themselves with two basic
books: Theory of Education Examination
and Principles of Educational Psychology
Examination. These books are developed by
the Personnel Division and Examination
Center of the Ministry of Education, printed
by East China Normal University Press. The
books are publicly marketed, easy to obtain,
affordable, and are distinguished into three
levels: for primary school, middle school
(junior and high school), and higher educa-
tion teacher candidates. Many training cen-
ters offer courses and supplement books to
prepare candidates for the exam, which also
included the contents of the above mention-
ed two mandatory books.

In the new system of 2016, however,
there is additional knowledge that candidates
must master to pass the exam: the compre-
hensive quality of a teacher, teaching knowl-
edge and ability, education regulations and
policies, and teacher professional ethics. For
primary and higher levels of qualification,

Written Exam

candidates must also partake in one among a
few subject-related exams according to their
teaching focus, such Chinese language, and
literature, mathematics, physics, or other
subjects-related knowledge. All of these will
be included in the written exam according to
the level of qualification (Zeng, 2016).

There is also a significant reform in the
examination nature. Before, the emphasis is
on rote memorization of Educational Theo-
ries and Principles of Educational Psychol-
ogy, the two books mentioned above. Now,
although rote memorization of those princi-
ples still has its place, the national examina-
tion pays more attention to the comprehen-
sive quality and practical ability, focusing on
the candidates’ ability to solve the problems
of teaching practices. In the written exam,
other than basic principles, the qualification
process also focuses on specific case studies
and the application of basic educational prin-
ciples, so that the candidates in their daily
work life are proven able to identify the
problem, ask questions, and solve the prob-
lem. In the interview examination, the focus
is on the candidates’ classroom teaching de-
signs, teaching practice, as well as incident
handlings, contingencies and other aspects
of a teacher’s comprehensive ability (Cheng,
2016; Shi, 2017; Zeng, 2016).

Figure 1 explains the overall workflow
of the National Teacher Qualification Exam.
The following are the details concerning the
individual parts, as described in Figure 1.

Interview Exam

Kindergarten Junior & Senior
& Primary  High School
School

Re-registration

Question Selection

Exam 1
Exam 1 -

Exam 2 Lesson Preparation
Exam 2
Exam 3 Interview
Classroom Teaching Simulation
Q&A
Medical Mandarin Scoring
Examination Language Test

s s Evaluation Process

Teacher Certification H (waiting period)

Figure 1. China’s National Teacher Qualification Exam
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Written Examination

In the former version of the teacher
qualification examination, Theory of Educa-
tion and Principles of Educational Psycho-
logy have separate examinations, with sepa-
rate outlines and knowledge points. The new
exam does not separate pedagogy and educa-
tional psychology but integrates them into
parts of the exam in the assessment process,
which better reflects the real ability of the
teacher candidates.

Table 1 describes the difference in the
content of the written exam of different K-
12 examination levels (Zhongguo Jiaoyu
Kaoshi Wang [China Educational Examina-
tion Network], 2017). Pen and paper are
used in the written examination. The allotted
time is 120 minutes. The tests include multi-
ple-choice questions, short answer ques-
tions, and essays. The content, other than
theories, are questions concerning case ana-
lysis, the practice of principles, teaching and
activity designs, case studies, etc.

Passing all exams within the written
examination segment of the qualification
process is the prerequisite to take the inter-
view exam. There ate 2 to 3 tests within this
segment, depending on the level of qualifi-
cation. If an applicant fails a test (or tests) in
the written exam, then he/she can choose to
make up for the failed test(s) in the next
term. However, applicants must now pay at-
tention that after the exam’s reform in 2016,
the result of the individual tests will be valid
only for two years. The failure to pass the
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whole exam and obtain the certification
within these two years will result in a total
repetition of the whole process (Shi, 2017;
Zeng, 2016).

Interview Examination

Structured interviews and multiple au-
thentic assessment methods, such as lesson
preparation and classroom teaching simula-
tion, were employed in this segment. The
main assessment covers the applicant's pro-
fessional ethics, psychological quality, men-
tal health, manners, speech and expressions,
basic literacy of teaching and teaching design
ability, implementation of the teaching plan,
teaching evaluation ability, and other basic
teaching skills. Further, Chongqing Shi Jiao-
yu Kaoshi Yuan [Chongqing Educational
Examination Institute] (2017) describes the
workflow of the interview exam process of
K-12 teacher qualification on their website.
Each stage is described as follows.

Re-registration

Candidates arrive on the site on time
with the interview ticket and ID, then pro-
ceed into the waiting room. The ticket can be
printed from the MoE Examination Centet’s
website a week before the examination date.

Question Selection

Candidates log in the software. Then,
they were given a randomly-selected topic by
the computer, give confirmation, and then
receive a printed copy of the topic.

Table 1. Content of the Written Exam of Different K-12 Levels of the Teacher Qualification

Exam
Level of Written Exam )
S Interview Exam
Examination Exam 1 Exam 2 Exam 3
. Comprehensive Teaching Knowledge Edu;auon and
Kindergarten Quality and Ability — Teaching Practice
Al ty Ability
Comprehensi Educational Teaching Education and
Primary School ompre l.erylslve Knowledge and — Teaching Practice
Quality Ability Ability
Junior High Subject Knowledge Edugauon and
. . .2 Teaching Practice
School . Educational and Teaching Ability i
Comprehensive Ability
ity Knowledge and Educati d
Senior High Quality Ability Subject Knowledge ueation ane
School and Teaching Ability Teaching Practice
s Ability
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Lesson Preparation

The candidates go into the preparation
room and then, using pen and paper, prepare
a lesson plan. The duration of this period of
preparation 1s 20 minutes.

Interview

A panel of examiners randomly selects
two questions from the question bank. Can-
didates answer both questions. The duration
is five minutes.

Classroom Simulation

Candidates demonstrate their teaching
ability in practice according to the prepared
lesson plan. The presentation should be
done within 10 minutes.

QA

Examiners ask questions concerning
the teaching demo. The duration is five min-
utes.

Scoring

Examiners give the candidates a com-
prehensive score for the whole process —suc-
cess or failure. Then, the examiners submit
the score into the interview evaluation sys-
tem.

The board of examiners consists of
three people, and are composed of experts
from colleges and universities, as well as
excellent teachers in primary and secondary
schools and kindergartens. They are required
to take provincial or higher educational ex-
amination institutions' training.

Mandarin Langnage Test and Medical Examina-
tion

Mandarin Language Test acts to con-
firm the candidate’s qualification, as there
might be some teacher candidates whose dai-
ly language are still heavily influenced by
their local dialects. The law of China stated
that all teachers must teach using standard-
ized Mandarin or Putonghua. For Mandarin
Language teacher candidates, there will be a
higher standard for this test. The Mandarin
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test can be taken in a different period from
the qualification examination, even years be-
fore, but must be obtained before the qualifi-
cation certificate can be given.

Physical test also acts to confirm the
qualification. It is especially crucial for kin-
dergarten teacher candidates. However, dif-
ferent from the language test, the physical
test must be taken within six months apart
from the qualification exam. Some munici-
palities even required a period no longer than
three months.

Evaluation of the Result and Certification

The MoE will examine the result, and
after a waiting period, candidates can know
their scores and qualification through the
internet. Scores for the individual tests of
written examination will be kept for two
years. The MoE will also provide the Teach-
er Qualification Examination Certificate.

Important to note that, according to
the new regulation of 2016, this certification
is valid for three years (Shi, 2017), means that
if a candidate does not engage in the field of
education within three years after he/she
received the certificate, then the certificate
will be invalid or expired.

Conclusion

In recent years, we can see a significant
improvement in the status, job treatment,
occupational stability, and other advantages
for teachers in China. The country’s qualifi-
cation system has demanded more from
teacher candidates than it used to be, but at
the same time promises fair compensations
for the fulfilling of those demands through a
general increase in teachers’ welfare.

Chinese National Teacher Qualifica-
tion Examination has become the only stan-
dard for obtaining teacher qualification. It is
divided into two parts: written examination
and interview examination, and have differ-
ent contents according to the level of qualifi-
cations. The focus of the written exam is
comprehensive educational knowledge and
case studies to test how the candidates would
identify the problem, do the thought proc-
ess, and solve the problem. The focus of the



interview examination is on candidates’ men-
tal health, classroom teaching design, and
preparation, as well as other teaching prac-
tice aspects that are related to the profession.

By improving the overall quality of
normal school students, or K-12 teacher
candidates, we are ensuring the quality of
future school teachers. The implementation
of the teacher qualification system in China
provides an effective personnel system guar-
antee to direct effective and qualified future
teachers into the proper places and positions
in society. With the addition of the demand
for Chinese teachers to teach their students
to think not only of him/herself but of the
whole country, this system would ensure the
continuous stream of quality human re-
source to support the growth of the nation
as the whole.
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